From the Interruption to the Development of
L anguage Awareness in Tranglation:
Questioning Cognitive and Educational 1ssues

Nalan BUyUkkantarcioqu* & Aymil Dogan**
Haceteppe University Ankara Turkey

This paper, emphasizing the importance of native language awareness in
tranglation and drawing on problems observed in university students, sets
out with an assumption that native language awareness, which is supposed
to have satisfactorily developed either naturally or through previous stages
of education, may undergo a serious process of “interruption” or “ block-
age”, as we call it, during written translations made particularly from the
source language (English) to the mother tongue (Turkish). The fact that stu-
dents can recognize their mother tongue mistakes either after self-monitor-
ing or after the instructor’s remarks may indicate that translated texts, which
are seemingly Turkish, yet lacking many of the naturally well-formed fea-
tures of the mother tongue discourse, suffer from such problems either due
to the heavy concentration of mind on the source language structures or due
to the problems originating from the gaps in the trandation training.
Performances of a total of 60 subjects, comprising an equal number of
freshman and senior students from two different departments at Hacettepe
University - Department of Linguistics and Department of Translation and
Interpretation - have been compared through tests of English, mother tongue
awareness and tranglation to find out (a) what actual reasons lie behind the
problem, (b) whether there is any positive improvement from the freshman to
the senior groupsin both departments, and (c) whether extensive translation
training marks a positive effect on students to help them avoid problems con-
cerning native language awareness.

1. Introduction

One of the important assests of a trandator is the ability to perceive and
express reality through the perspectives of two different linguistic systems.
Each linguistic system has not only its own lexical, syntactic, semantic or
phonological features, but also presents socially and culturally grounded
ways of expression in its own discourse. Although the foreign language in
this context may be thought to present more barriers for a trandator, the
opposite, that is, the problems with the native language, may present equal-
ly important barriersin certain cases. No matter how well a native speaker is
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assumed to have mastered his mother tongue, the ability to develop a con-
scious control over one's implicit knowledge is a different issue, relating to
psychological, cognitive and educational processes. Experiments with stu-
dents in translation courses have shown us that a considerable number of
prablems in the translated texts originate from the poor quality of such a
conscious control. In other words, many of the texts translated from English
into Turkish display sentences that are neither in accordance with the natu-
rally well-formed or socio-culturally acceptable syntactic and semantic con-
structions in Turkish, nor do they present adequate lexical selections. The
problem, in most cases, has little to do with foreign language grammar or
comprehension. Even if the tranglating student presents good evidence that
the origina text has been well-understood, the outcome is a “seemingly”
Turkish text, showing that the semantic deep structures in the original text
have been unsuccessfully transferred to the socio-culturally and linguistical-
ly acceptable surface structures in Turkish. The reason for this problem may
be two-fold: Either the student’s mind is loaded or dominated by the foreign
language structures at the time of translation, thus they affect his strategies
of perception and expression, or he has realy a poor level of language
awareness, thus cannot differentiate between ill- and well-formed structures
at all. For astudent in the first case, self-correction is possible. Such a stu-
dent may feel content with histranslation first, but after a careful monitoring
or the instructor’s consciousness-raising remarks, he recognises the pro-
blems and is usually surprised to have produced constructions that a native
speaker would normally not produce at al. The problems observed in
the first version of the trandated text may be due to the complex or
misleading cognitive processes taking place in the mind of the tranda-
tor. Whatever seems to be understandable enough to the translator himself
is probably taken to be equally understandable for others. Though it is on-
ly an assumption and a detailed explanation requires a cognitive psycholo-
gist's perspective, temporary cognitive dominance of the semantic and
syntactic constructions or the lexical items in the source language may
be blocking the construction of well-formed structures or the selection of
appropriate lexical items in the target language. Once the translator frees
himself from such a process and re-evaluates his transglation with a raised
consciousness, the result is usually a success, because he can correct his mis-
takes and produce a much better text proving to be a successful translation
by al standards. This is good evidence for his language awareness (here-
inafter LA). As for a student who has difficulty in recognising his mistakes
in the mother tongue, the problem indicates a need for language awareness
development.

In addition to intuitive judgements and linguistic awareness that en-
sure good quality of translation, knowledge of translation theories and strate-
giescertainly playsasignificant rolein the successful construction of the tar-
get text. Behind most translation theories and strategies is the covert concept
of LA even though the term itself is not aways explicitly mentioned.
Although various trand ation strategies give guidelines as to what to translate
and how to trandate, students may not always fully benefit from theory-
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based instruction unless it is also supported by awareness-raising practices
in the mother tongue.

Considering language awareness, an essential autonomy affecting the
quality of translations from the foreign language to the mother tongue, in this
study, we first emphasize the difference between linguistic awareness and
language awareness and then, focusing on the observed problems of trans-
lation, present an empirical investigation to shed light on the reasons and
ways of solution. Before going on with the details of the study, it may be rea-
sonable to provide a brief account of the two key notions underlying our
study.

2. On the notions Language Awareness and Linguistic Awareness

The term “language awareness’ first appeared in the subject index of
Language Teaching abstracting journal, and then Hawkins's book Awareness
of Language: An Introduction followed in the same year. It was during the
first international LA conference held in Bangor in 1992 that the concept was
thoroughly discussed and the Association for Language Awareness was
founded. LA became the concern of many interdisciplinary fields, especial-
ly after the publication of the journal Language Awareness (Gnutzmann
1997:65). Though the term may have a recent ring about it, attempts to
develop the sensitivity of learners to the mother tongue go back to the 80s,
particularly in Germany and Britain, after it was acknowledged that students
or school-leavers were actually “illiterates’ in their native language. The
reaction developed in this context gave rise to the reconstruction of language
programs at schools in the following years. After Bernstein's Deficit
Hypothesis (see Bernstein 1971-75), which claimed that children of ethnic or
working-class families lacked a sufficiently wide range of grammatical con-
structions and vocabulary to express complex ideas, was abandoned in
favour of Labov’s Difference Hypothesis (see Labov 1972) during the 70’s,
al non-standard varieties were regarded as intrinsically equal and the peda-
gogical implications of the standard variety were given little importance in
language classes at schools. Subseguent attempts to develop LA in European
countries tried to solve the problems of students via their metalinguistic
knowledge and proficiency in the mother tongue. As can be deduced, LA
was initialy taken as an educational issue aiming to develop language sen-
sitisation of students at schools.

After LA studies had extended over disciplines such as linguistics,
cognitive psychology, foreign language teaching, language planning or psy-
chology of learning, the meaning and the function of the term gained new
dimensions. An important distinction that helped the term LA gain a finer
sense was made between the two types of knowledge: implicit and explicit
knowledge. Cognitive psychologist Anderson’s (1995) definition was that
implicit (or procedural) knowledge is what we know unconsciously and
relates to how to do things. Whereas explicit (or declarative) knowledge is
something that we can report and we are consciously aware of. The relation
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between these two types of knowledge and their effects on each other have
long been a subject of discussion. According to some information-pro-
cessing researchers, explicit knowledge can turn into implicit knowledge if
automated control over explicit knowledge is acquired through practice.
On the other hand, a distinction made by Krashen (1979, 1981, 1985a,
1985h) between “acquisition” and “learning” in his Monitor Model defines
the former as an unconscious and the latter as a conscious process, saying
just the opposite of the above claim: learnt (explicit) knowledge is never
transformed into acquired (implicit) knowledge, but monitors the learner’s
production. For some others, such as Bialystok (1982), explicit knowledge
need not be conscious knowledge and its development is not possible unless
implicit or unconscious knowledge is grounded. Based on such discussions,
some researchers, on the other hand, think that learning may occur in either
direction, for the human brain can function both deductively and inductive-
ly (for a detailed explanation on these and related issues, see Multhaup
1997).

Linguists who were inspired by such discussions of cognitive psy-
chologists used LA, first, asageneral term to relate to two distinct senses:
Initsfirst sense, it meant “a person’s sensitivity to and conscious awareness
of the nature of language and its role in human life” (Donmall 1985:7 in
Little 1997:93). This sense of the term was consistent with reconstructive
pedagogical attempts in Europe. The second sense of the term was used to
denote basically a psycholinguistic or a cognitive concept, driven by the
innate capacity encompassing cognitions and reflections of linguistic con-
cerns. Later these two senses were further distinguished with different terms:
Theterm LA has been conceived merely as part of language education, indi-
cating consciousness-raising efforts to contribute to better learning, to use
metalanguage to manipulate the language or to enhance language proficien-
cy. On the other hand, the term linguistic awareness was proposed to refer to
the earlier second sense. The individual’s ability to judge intuitively the
validity of spoken or written utterances with his tacit knowledge of the lan-
guage, was clearly distinguished from LA.

3. The Study
3.1. Rationale

In designing the study, we thought that student translations would be one
obvious way of gaining insights into (a) the nature of the students’ LA, and
(b) the effects of trandation training on the development of LA. While
designing the study, we had the following considerations in mind:

(a) If trandation problems originate from the poor grammatical know-
ledge or comprehension skills of the student in the source lan-
guage (in our case, English), therewill belittle or no sensein look-
ing for other reasons for the observed problems in translation.
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(b) If the student has already mastered English well and displays few
or no grammar and comprehension problems in general, it may
be the case that the observed problems in the mother tongue are
either because of the temporary interruption of LA or because of
the poor level of LA in students. If the student is good at monito-
ring mother tongue mistakes and can correct them sometime after
the active process of trandlation, we can think about an interrup-
tion phase, which is essentially cognitive. If not, the problem may
be pedagogical in origin.

(c) Since one of the purposes of trangdlation training is to equip stu-
dents with techniques to use receptor language forms expressing
the source language meaning in a natural way, we think that such
a training should emphasize the development of LA at the same
time.

(d)y We assume that an extensive trandlation training has positive
effects on the development of LA. Depending on the nature and
number of courses given, performance of students who come from
the freshman and senior groups of two different language depart-
ments offering translation courses can be compared. In our case,
these departments are the Department of Linguistics (hereinafter
DL), where a limited number of translation courses are given as
supplementary to extensive linguistics courses, and the Depart-
ment of Trandlation and Interpretation (hereinafter DTI), where
the aim is to educate professional trandlators with an extensive
training. The Medium of instruction in each department is English;
however, DTI has to use Turkish naturally more often than DL to
serve its purpose. Whereas in DL, with the exception of alimited
number of trangation courses and comparative syntax studies, all
other courses are carried out in the English language. Each depart-
ment provides a 4-year undergraduate education at Hacettepe
University, Ankara. It is hypothesized that a positive improvement
in LA will be observed among senior students of DTI, who have
been exposed to extensive trandation training. However, excep-
tional cases may be observed in either group of students due to
individual interests, skills or certain background differences.

3.2. Method

In designing the study, the aim was to create a controlled environment in
which the materials would be prepared by researchers and tests administered
in classroom settings. To check student performances and to be able to make
comparisons between the two departments in general and the freshman and
senior groups of each department in particular, a total of 60 subjects was
selected. Prior to this selection, abigger group of students was given a mul-
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tiple choice test to measure grammar and comprehension levels in English.
The proficiency test, besides checking English grammar, also included sec-
tions such as finding general and specific ideas, making inferences, finding
atitle and the gist, completing ideas and detecting irrelevant ideas, etc. Out
of the student body who took the English test, the ones who received at least
70 over 100 were selected as subjects. As a result, freshman and senior
groups from each department had a subject group of 15 students. This way,
it was nearly assured that the subject group was levelled in terms of their
English proficiency.
Other materials used to check trandations and LA are as follows:

(a) An upper-intermediate level passage to be translated from English
to Turkish. Students were permitted to use their monolingual or
bilingual dictionaries (see the appendix for the given text).

(b) A Turkish passage some parts of which deliberately included ill-
formed lexical, syntactic and semantic structures to check if the
students could identify and correct them. Actually, the passage was
a badly trandated text from English to Turkish.

(c) Students' own translations to find out whether individual mistakes
are later detected and corrected, especially when they are no lon-
ger under the influence of the assumingly interfering English
structures in the original text.

The materials mentioned in (b) and (c) aided the identification of LA levels
of studentsin the mother tongue. To serve this end, we decided on three basic
criteria for evaluation: The first one was the “appropriate lexical selection”
in the Turkish text, which meant not only the transference of the meaning of
the original word, but also the reflection of the socially and culturally accep-
ted usage in natural discourse. The second criterion was the “ syntactic well-
formedness” of the Turkish sentence. Some of the student translations gave
us the impression that their minds were heavily influenced by the English
syntax, thus they either ended up with ill-formed Turkish structures that
sounded unnatural or failed to employ helpful trandation strategies. For this
reason, grading the syntactic well-formedness of the Turkish sentences was
considered to be essential. Finally, the third criterion used was the “seman-
tic well-formedness’ of the Turkish sentences. Interestingly enough, some of
the translated sentences seemed to be syntactically well-formed, yet they
were far from reflecting the original meaning fully. In contrast, some of the
sentences which seemed to transfer the original meaning one way or anoth-
er, lacked full syntactic well-formedness in Turkish. The researchers would
draw the attention of students to the mistakes in their translated versions
where necessary. All the tests were given on different days and, important-
ly, at least three days had to pass before the correction of their own tranda-
tions.
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3.3. Findings and Discussion

This section provides the results obtained from each test and comparative
evaluations concerning freshman and senior groups in each department are
presented in tables. Statistical analysis was carried out with the SPSS pro-
gram.

Table 1a: English Proficiency Test Results: Comparison of DL and DTI in

General
Dept N Mean St.Dev. |t
Proficiency DL 30 17,43 2,43 -4,65**
DTI 30 19,77 1,28
** n<0,01

Table 1a demonstrates that a significant difference was found between the
two departments in terms of the English proficiency test results. According
to the previously determined criterion, the test results of DL students were
not lower than 70; however, DTI students obtained comparatively higher
scores. If the nature of this difference has to be discussed, we tend to relate
it to the university entrance exam points, which matter for the selection of
students to Turkish universities and their departments. In other words, those
students who are hoping to enter DTI, Hacettepe University, have to collect
higher points in English than those who wish to enter DL at the same uni-
versity. Even if this consideration may not be valid in al cases, we still con-
sider it as an important factor. However, as shown in Table 1b and 1c, it is
interesting to note that there is no statistically significant difference between
the total of the freshman and senior students of both departments. This may
mean that the students of both departments do not actually display a striking
improvement from the freshman to the senior group regarding their levels of
English. Yet, one should also note that their proficiency levels were found
satisfactory enough.

Table 1b: English Proficiency Test Results: Comparison of Freshman and
Senior Groupsin DL

Class N Mean St. Dev. t

Proficiency senior 15 18,20 1,47 1,79
freshman 15 16,67 2,97

** p<0,01
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Table 1c: English Proficiency Test Results: Comparison of Freshman and
Senior Groupsin DTI

Class N Mean St. Dev. t
Proficiency senior 15 19,80 1,37 0,14
freshman 15 19,73 1,22
** p<0,01
Table 2a: Distribution of Translation Problemsin DL and DTI: A General
Comparison
Dept N Mean | St.Dev. | t
Appropriate Lexical DL 30 16,70 | 2,04 -3,78**
Selection
DTI 30 18,37 | 1,30
Syntactic DL 30 9,13 1,33 0,49

Well-formedness

DTI 30 8,97 1,30

Semantic DL 30 8,30 1,49 -5,61**
WEell-formedness

DTI 30 9,87 0,35

** p<0,01

Table 2a above shows a significant difference between the two departments
to the advantage of DTI studentsin general. In terms of the translation eva-
luation criteria, DL students displayed a significantly higher value only in
syntactic well-formedness. We assume this difference can be related to the
fact that DL students, who follow most of the coursesin English and who are
given extensive education on comparative syntax, were more cautious with
the syntactic structures, yet they could not display an equal degree of seman-
tic well-formedness in their sentences at the same time. As far as the selec-
tion of appropriate lexical items is concerned, DTI students performed bet-
ter. However, there were problem words for both groups of students. For
example, the word “sceptical” in the sentence “ Thisis a sceptical age” (see
line 1 in the original text given in Appendix) was one of those problem
words, because this word can take a variety of suffixes in Turkish, each
referring to some other referent with different meanings. The common error
made here was that the word chosen by most students in Turkish was the
word “sUpheci”, giving the meaning to the whole sentence “this is a suspi-
cious age” in English. On the other hand, the word “modern” in line 4 is a
borrowed word used in Turkish; yet, the word “modern” in the phrase “this
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modern faith in a bottle of medicine’ should have been trandated into
Turkish in phrase structure consisting of more than two wordsin such away
to mean “current” in English; however, the students chose to use it as it is,
which distorted the intended meaning. Although DTI students were found to
have applied this trandation strategy significantly better than DL students,
the mean value shows that not all students were successful enough in doing
so, which must be marked by the translation teachers. On the other hand, it
has to be noted that the mean value for the freshman students, disregarding
whether it is significant or not, is higher than that of the senior students.
Though it may not have been well reflected in the statistical results, it has
drawn our attention to the fact that the freshman students were less distract-
ed by the structure of the source language and were freer to make lexical
selections, which were semantically more appropriate. The question we ask-
ed ourselves was whether the teaching of the trandlation strategiesin DTI or
the concentration on the English syntax in DL had a rather negative effect of
timidity on students.

Table 2b: Distribution of Tranglation Problems: Comparison of Freshman
and Senior Groupsin DL

Class N Mean St. Dev. |t

Appropriate Lexical | senior 15 17,07 2,40 0,97
Selection

freshman | 15 16,33 1,59

Syntactic senior 15 | 940 0,74 1,10
Well-formedness

freshman | 15 8,87 1,73

Semantic senior 15 8,45 1,19 0,61
Well-formedness

freshman | 15 8,13 1,77

** p<0,01

Table 2b demonstrates that there is no significant difference between the sen-
ior and freshman classes of DL at any level; however, when the mean values
are compared, it is observed that the mean values of the senior students are
comparatively higher than those of the freshman students.
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Table 2c: Distribution of Translation Problems. Comparison of Freshman
and Senior Groupsin DTI

Class N Mean St. Dev. |t

Appropriate Lexical | senior 15 17,93 1,58 -1,91
Selection

freshman | 15 18,80 0,77

Syntactic senior 15 8,33 1,54 -3,02%*
Well-formedness

freshman | 15 | 9,60 0,51

Semantic senior 15 9,87 0,35 0,00
Well-formedness

freshman | 15 | 9,87 0,35

** p<0,01

As Table 2c displays, a significant difference was found only at the syntac-
tic well-formedness level to the advantage of the freshman students, which
may imply that freshman students were better in producing appropriate sen-
tence structures in Turkish. Yet, the fact that there is no difference between
the freshman and senior classes for the criterion of semantic well-formed-
ness implies that forming structurally acceptable sentences does not always
help a significant value appear at the semantical level.

Table 3a: General Comparison of LA performancesin DL and DTI

Dept N Mean St.Dev. |t
Language DL 30 4,93 2,18 -6,57**
Awareness
DTI 30 9,00 2,60
** p<0,01

Table 3a shows that a significant difference was found in terms of LA
between the students of the two departments to the advantage of DTI.

Table 3b: LA Performances. Comparison of Freshman and Senior Groups

in DL
Dept N Mean St.Dev. |t
Language senior 15 5,07 2,74 0,33
Awareness
freshman 15 4,80 1,52

** p<0,01
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As Table 3b displays, no statistically significant difference was detected
between the senior and freshman classes of DL; however, it should be noted
that the mean value for the senior students is comparatively higher than that
of the freshman students. Regarding the scores of DTI students shown in
Table 3c below, it can beinferred that, in comparison to DL students, LA lev-
els of the senior DTI students have developed much better during the 4-year
tranglation training period.

Table 3c: LA Performances. Comparison of Freshman and Senior Groups

in DTI
Dept N Mean St.Dev. |t
Language senior 15 10,13 2,53 2,62**
Awareness
freshman 15 7,87 2,20

** p<0,01

As mentioned before, after at |east athree-day period, all groups of students
were asked to have a look at their own translations once again and revise
them under the supervision of the researchers. While some of the students
could detect their mistakes, most needed the consciousness-raising remarks
of the researchers. In either case, we found that a good number of students,
acknowledging their mother tongue mistakes, expressed their surprise at
their “carelessness’, giving us the impression that a temporary interruption
of LA might have been the case during the active process of tranglation.
Unfortunately, we do not have a statistical analysis for the self-checks of the
students in the classroom environment. This observation, however, should
not be taken as if al the students were highly conscious of their mother
tongue. There were certain students in both departments who gave us the
impression that they needed some real LA instruction. On the other hand, as
the following examples will illustrate, there were some common problems
found in the students of both departments. Depending on the LA problems
observed in their tranglated texts and in the Turkish text given for correction,
we observed that they had problems related to each of the three criteria con-
sidered. Here are only alimited number of examples out of many others:

(@) In the Turkish text given for correction which included deliberate-
ly inserted ill-formed structures, one of the sentences was “Boyle
adamlar her toprakta yetismiyor”, meaning “ Such men don’t grow
on every bush” in English. The given Turkish sentence, which was
a word-to-word translation of the English original, was expected
to be corrected by the students, for no native speaker of Turkish
would make such a sentence in his natural discourse. Depending
on the context of the text, the expected corrections would be either
“Boyle adamlar her zaman bulunmuyor” (Such men are not
always found) or “Boyle adamlar nadir bulunur” (Such men are
seldom found). Although this sentence was not an easy one for the
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freshman or for the senior students in both departments, DTI stu-
dents were still comparatively much better in coping with the dif-
ficulty, either because of various trandation techniques they have
been taught or because of their individually better levels of LA.
Due to the fact that DL students are given a limited number of
translation courses during the undergraduate program, they are not
as good as DTI students in the employment of translation strate-
gies. Another reason may be their lower level of LA.

(b) Another example from the above mentioned text was “Birkag

havucumuzun olmayisi gok kotu!”, meaning “Too bad, we don’t
have afew carrots!” in English. Normally, in an exclamatory sen-
tence of this sort, a Turkish speaker would say, “Biraz havucu-
muzun olmamasl da ne koti!” (How bad it is ../ What a bad thing
itis../ What a pity that we don’t have some carrots!).

(c) An example from the lexical problems goes like this: Again in

the same text, the students were given the sentence “Korkarim
ki, sen boblrleniyorsun”, meaning “I am afraid you are boast-
ing”. Unfortunately, “Korkarim ki”, which is the mechanica
trandlation of the English expression “I am afraid”, is one of
the examples that has been unconsciously adopted and is used
by the Turkish speakers as a result of the badly trandated lan-
guage of many TV serials. For this reason, few students could
detect this as a problem. On the other hand, no natural Turkish
discourse would let the whole meaning be uttered as in the sen-
tence given above. Instead, the students could write something
more natural like, “Bence sen de kendini amma begeniyorsun”
(“In my opinion, you like yourself too much”). Nevertheless,
the number of students who wrote the same or similar senten-
ces as corrections was quite limited.

(d) In the trandation text, the sentence “The doctor in charge of the

department is only too ready to provide them with these require-
ments” (highlighted in the trandlation text) was a problem for most
of the students, not because of the difficulty of its English struc-
ture, but because of its semantically and syntactically well-formed
transference to Turkish. The observation is that DTI students,
especially the senior ones, were again comparatively better since
they knew what trandation strategy they could use for this sen-
tence.

(e) As afina example, alexical problem in the correction text was

noteworthy: One of the sentences, which deliberately included an
inappropriate word, was “Generallere layik bir ¢orba bu”, mean-
ing “Thissoup fitsfor agenera” in English. Although all Turkish
speakers would use the word “kral” (king) instead of the word
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“general” in such a sentence, it was interesting to observe that few
students made the expected correction in their written versions.
However, during the classroom revision and correction session
amost all students reacted to this usage and self-corrected, not
believing what they had written. This was one of the typical exam-
ples of the interruption or blockage of LA.

4. Conclusion

Within the limits of this paper, we tried to illustrate that it is possible for
trandlators (in our case, DL and DTI students at Hacettepe University,
Ankara) to undergo a process of interruption of LA during trandation. It has
been observed that in cases where interruption is not the basic reason for the
poor quality translations, the problem is closely related to the low level of
LA in the mother tongue. Instruction of translation strategies may help to
overcome such problemsto a certain degree; however, making full benefit of
the theoretical instruction is possible only when LA in the mother tongue is
activated.

Comparing the freshman and senior students of both departments, we
saw that DTI students obtained statistically better translation scores than DL
students did. DL students had comparatively more ill-formed Turkish struc-
tures, accompanied by inappropriate lexical selections in their transations
and with the exception of a limited number of students, could not success-
fully make mother tongue corrections in general. The reason must be related
to the fact that their concentration on the English structures is stronger and
little or no LA instruction is provided. Those who were individually inte-
rested in reading, for example, or who individually developed a better lan-
guage sensitisation were the exceptional cases. On the other hand, the num-
ber of such studentsin DTI was clearly higher. In this case, we thought that
trandation training, which also employed Turkish, provided them with
somewhat better LA levels. Nevertheless, thislevel of performance was still
far from the desired level. Classroom revision and correction sessions
proved that consciousness-raising activities were quite beneficial for the stu-
dents. Although trandlation criticism courses given in DTI are helpful in this
respect, the emphasis on the development of LA needs to be reinforced.
Likewise, DL students, who mainly concentrate on different branches of lin-
guistics in English, thus, spend less time on the development of LA in their
courses, also need such reinforcement. To this end, mother tongue sensitisa-
tion practices are highly recommended for students. While LA development
can be recommended for all native speakers within the context of education,
functional literacy, and language planning, the case for foreign language
speaking and trandlating natives is even more important, because badly and
hastily made trand ations can interfere with the linguistic characteristics and
the correct use of the mother tongue, especially when people frequently
hearing or reading such examples, for example, in written or oral forms of
discourse taking place in media, get used to them in time. Established mis-
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takes may sound more natural, which, consequently, threatens the purity and
the future quality of the mother tongue. This is presently an observed phe-
nomenon in Turkish. For this reason, we seriously consider LA devel opment
in foreign language speaking and trandating individuals as an important
asset.
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Appendix:
The following is the original text presented to students for trandation:

Thisisasceptical age, but athough our faith in many of the things in which
our forefathers fervently believed has weakened, our confidence in the cura-
tive properties of the bottle of medicine remains the same as theirs. This
moder n faith in medicines is proved by the fact that the annual drug bill of
the Health Services is mounting to astronomical figures and shows no signs
at present of ceasing to rise. The majority of the patients attending the me-
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dical out-patients departments of our hospitals feel that they have not
received adequate treatment unless they are able to carry home with them
some tangible remedy in the shape of a bottle of medicine, a box of pills, or
asmall jar of ointment, and the doctor in charge of the department isonly
too ready to provide them with these requirements. There is no quicker
method of disposing of patients than by giving them what they are asking for,
and since most medical men in the Health Services are overworked and have
little time for offering time-consuming and litlle-appreciated advice on such
subjects as diet, right living, and the need for abandoning bad habits, etc., the
bottle, the box, and the jar are almost always granted them.

Kenneth Walker,
Patients and Doctors



